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ABSTRACT 

The main objective of the study was to describe the level of teachers’ working competence in 

terms of: managing student conduct, instructional practice, teaching workload, instructional 

resource, and classroom autonomy; find out the level of teachers stress coping mechanism in 

terms of: mental engagement, behavioral disengagement, focus and venting emotions, 

positive reinterpretation and growth, acceptance and seeking social support for emotional 

reasons, assess the performance of the teachers as prescribed by the Department of Education 

for the appraisal of the teachers on the Individual Performance Commitment and Review 

Form (IPCRF) and correlate teachers performance with their working competence and stress 

coping mechanism in secondary schools of Don Carlos III District. 

Descriptive analysis measures the teachers’ working competence in terms of managing 

student conduct, instructional practice, teaching workload, instructional resource, and 

classroom autonomy reveals a very highly effective level responses of the teachers. 

Correlation results indicated that teacher’s performance have no significant relationship with 

their working competence and stress coping mechanism. Therefore, the null hypothesis which 

stated that there is no significant relationship between the performance of secondary teachers 

and teachers’ working competence; teachers’ stress coping mechanism was accepted. 

 

KEYWORDS: Teacher’s Performance, Teacher’s Working Competence, Teacher’s Stress 

Coping Mechanism. 
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INTRODUCTION 

A completely defined expertise and professionalism are recognized through certain special 

abilities, the competence of teachers to plan and organize certain activities, achieve or realize 

the intended goals and evaluate the teaching process at all stages. A well-coordinated 

education system encourages the nurturing of a diverse group of competencies and directs 

teachers towards continuous personal and professional improvement and development, as 

well as permanent learning. 

Teachers need to improve knowledge and skills to enhance, improve and explore their 

teaching practices. Many of the studies on competencies of teachers focus on the teaching 

role of teachers in the classroom rather than teachers’ competencies. Teachers’ competencies 

have been broadening with respect to reform studies in education, development of teacher 

education and other fields. The aims of education change very quickly depending on the 

demands of the era requiring more capability. These demands directly affect educational 

system. Teachers are responsible for operating educational system and they need strong and 

efficient professional competencies. 

 

Conceptual Framework 

A professional teacher is equipped with the necessary skills, attitude, and universal values to 

effect change or learning among learners. They have a global perspective and respect their 

students' diverse characteristics and experiences as input in planning and designing learning 

opportunities. The Philippine Professional Standards for Teachers, built on NCBTS, 

complements the reform initiatives on teacher quality and articulates what constitutes teacher 

quality in the K to 12 reforms. The standards provide measures of professional learning, 

competent practice, and effective engagement, making explicit what teachers should know, 

be able to do, and value to achieve competence, improved student learning outcomes, and, 

eventually, quality education (Gepila, 2020). 

A good education process starts from preparation of superior human resources. Formal 

education is carried out in the education unit will be the center point of the process of 

education and become a benchmark in the management of education as a whole, hence the 

school as an educational organization to be able to optimize the overall performance of 

existing resources as well as the components of the organization in order to achieve the 

objective of educational process at school. 
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In view of the national education system in Indonesia is seen as positions teacher profession 

mention teachers are professional educators with the primary task of educating, teaching, 

guiding, directing, train, assess and evaluate students. This view gives meaning teachers must 

be demonstrated productivity through maximum performance that will be measured by the 

achievement of graduates’ standards competency. So that the performance of teachers be an 

essential part of getting attention, both for the principal as the manager, government funder 

and foundations, as well as user education services. Understanding of the performance 

through a management perspective as well as looking at the performance of teachers in 

education management. In education management, according to the theoretical approach of 

organizational behavior, school as an organization would be an effective school if the teacher 

can show the maximum performance. The performance of teachers is seen as the success of 

teachers in implementing the tasks and responsibilities including the ability to achieve the 

goals and standards stated. 

 

 

Figure 1. A schematic diagram showing the relationships of variables. 

 

This study aimed to find out the relationship of teachers’ working competence, stress coping 

mechanism and their performance in the secondary schools of Don Carlos, Division of 
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Bukidnon during school year 2023-2024. 

Based on the aforementioned problems, the following null hypotheses will be tested at 0.05 

and 0.01 level of significance: 

H01. There is no significant relationship between the performance of secondary teachers 

and: teachers’ working competence; teachers’ stress coping mechanism. 

The results of this study are of great help for the following groups of individuals who will 

make this a reference materials: 

To the Learners. The results of this study will boost the confidence of the learners to be 

become more participative, yielding more learning experiences that are directed towards 

excellence in their academic performance. 

To the Teachers. The teachers will be inspired to help the learners learn and they can make a 

real difference in their lives. The results of this study will help them to develop more 

appropriate and effective pedagogical skills, trying out new approaches in taking learners 

cultural differences into account and improve their teaching by providing activities suited to 

the needs and interest of their learners, which finally increases their academic performance. 

To the School Administrator. The results of this study will encourage the school 

administrator to understand that successful school improvement requires a focus on teacher 

professional development. They will create more supportive environment in which teachers 

can continue to grow and improve their competence. 

 

To the Parents. The results of this study will reassure the parents to support the education of 

their children for they are the foundation of their children’s educational success. The findings 

of this study would also benefit them. Knowing that their children are in good hands with 

their good teachers they are confident that their children are taken cared by teachers who are 

personally and professional equipped. 

To the Future Researchers. This endeavor could be a basis for another study that will focus to 

more variables in relation to the influence of the teachers’ working competence, their stress 

coping mechanism and performance. 

 

Definition of Terms 

The following terms was defined in this study to ensure easy understanding. 

Working Competence. It is defined as the measurable demonstration of the skills, knowledge, 

and attributes required for successful job performance in a specific role or profession.   

Stress Coping-up Mechanism. This refers to outlines specific, observable, and measurable 
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criteria that can be used to identify or evaluate whether an individual is employing a coping 

strategy to deal with stress. 

Teachers Performance. It is defined as the measurable demonstration of teaching skills, 

instructional effectiveness, and contributions to student learning and development. 

Acceptance. This refers to the act of acknowledging and embracing a situation, circumstance, 

or individual as it is, without attempting to change it or resist it. It involves recognizing 

reality without judgment or attachment to how things "should" be. Acceptance does not 

necessarily imply agreement or approval; rather, it involves a willingness to acknowledge and 

come to terms with what is, whether it is a personal experience, a condition, or an external 

event. 

Behavioral Disengagement. This refers to coping strategy or response characterized by 

withdrawing or disengaging from activities, situations, or goals perceived as stressful, 

threatening, or uncontrollable. In the context of psychology and stress management, 

behavioral disengagement involves reducing effort, participation, or involvement in response 

to perceived stressors, often as a means of avoiding or minimizing further distress. This 

coping mechanism may manifest as procrastination, avoidance, or giving up on tasks or goals 

altogether. While behavioral disengagement may provide temporary relief from stress, it can 

also lead to negative consequences such as decreased productivity, disconnection from goals, 

and exacerbation of stress-related problems in the long term. 

Classroom Autonomy. This refers to the level of independence, authority, and decision-

making power granted to teachers within their classroom environment. It encompasses the 

freedom for teachers to make instructional, organizational, and disciplinary decisions based 

on their professional judgment, expertise, and understanding of their students' needs. 

Teachers with high levels of classroom autonomy have the flexibility to choose teaching 

methods, design curriculum, set classroom rules, and manage student behavior according to 

their own preferences and beliefs about effective education. 

Focus and Venting Emotions. This refers to the directed attention and concentration on 

specific emotions or feelings. When individuals focus their emotions, they intentionally 

channel their mental energy towards understanding, processing, and experiencing particular 

emotional states. For instance, focusing on positive emotions like gratitude or joy can 

enhance well-being, while focusing on negative emotions like anger or sadness can lead to 

rumination and distress. 

Instructional Practice. This refers to the methods, strategies, techniques, and approaches used 

by educators to facilitate learning and instruction in the classroom or educational setting. 
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These practices encompass a wide range of activities and behaviors aimed at engaging 

students, conveying information, promoting understanding, and fostering skill development. 

Instructional Resource. This refers to refers to any tool, material, or aid used by educators to 

support teaching and learning in the classroom or educational setting. These resources are 

designed to enhance instruction, engage students, reinforce concepts, and facilitate the 

achievement of learning objectives. It is where the teachers have sufficient access to 

appropriate instructional materials, sufficient access to instructional technology, including 

computers, printers, software and internet access and to have access to reliable 

communication technology. 

Managing Student Conduct. This refers to the processes and strategies employed by 

educators to maintain a positive and productive learning environment while addressing and 

guiding students' behavior. This involves establishing clear expectations, enforcing rules and 

consequences, fostering positive relationships, and providing support to help students develop 

social-emotional skills and responsible behavior. Managing student conduct encompasses a 

range of actions and interventions aimed at promoting respect, safety, and engagement within 

the classroom and school community. 

Mental Engagement. This refers to the level of cognitive involvement, attention, and active 

participation that individuals exhibit in a particular task, activity, or learning experience. 

When someone is mentally engaged, they are fully immersed in the task at hand, 

concentrating their mental resources, and actively processing information. 

Positive Reinterpretation and Growth. This refers refer to psychological processes throu 

which individuals transform negative or challenging experiences into opportunities for 

personal development, resilience, and growth. It involves re-framing adversity in a more 

positive light and finding meaning, insight, and strength in the face of difficult circumstances. 

This concept is often associated with post-traumatic growth, where individuals experience 

positive psychological changes following adversity. 

Seeking Social Support for Emotional Reasons. This refers to teachers that able to express 

their emotions thoroughly through getting sympathy and understanding, emotional support 

and discuss feelings from family and friends. 

Teaching Workload. This refers to the amount of time, effort, and responsibilities that 

teachers are required to fulfill in their professional roles. It encompasses various tasks, duties, 

and obligations associated with planning, delivering instruction, assessing student learning, 

and managing classroom activities. The teaching workload may vary depending on factors 

such as grade level, subject area, school policies, and instructional methods. 
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The Methodology Research Design 

The investigation was the descriptive-correlational research design. Data gathered will be 

analyzed quantitatively. Descriptive method will be use for the study to describe the teachers’ 

working competence in terms of: managing student conduct, instructional practice, teaching 

workload, instructional resource and classroom autonomy; teachers’ stress coping mechanism 

in terms of: mental engagement, behavioral disengagement, focus and venting emotions, 

positive reinterpretation and growth, acceptance and seeking social support for emotional 

reasons and the performance of secondary teachers. 

 

Research Locale 

This study was conducted in the Department of Education particularly in the southern part of 

schools in Bukidnon, specifically in the secondary schools of Don Carlos III District. Don 
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Carlos III District composed of 2 secondary schools and 1 integrated school namely: Old 

Nongnongan National High School, San Nicolas National High School and Buyot Integrated 

School. Don Carlos is an agricultural municipality. It is endowed with vast tracts of fertile 

agricultural lands coupled with a favorable climate. Many people in the area greatly 

dependent on the produce of the land. 

 

 

Figure 2. Map of Don Carlos. 

 

Legend 

Location of Don Carlos III District, Public Secondary Schools 

 

Figure 2. Map of Don Carlos, Bukidnon where the study will be conducted. 

 

The Sampling Procedures 

Purposive sampling was employed to determine the participants from the different schools in 

the Districts III of Don Carlos. The respondents of the study are the 86 secondary teachers in 

Don Carlos III District, Division of Bukidnon, School year 2023-2024. Total enumeration 

will be employed to determine the teachers from the different schools in Don Carlos III 
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District. 

The teachers’ working competence, stress coping mechanism and their performance in the 

secondary schools will be measured in this study. Each of the variables has a distinct 

instrument. This research utilized questionnaire as the main tool in gathering the needed data 

and information. 

The teacher’s working competence will be measured in this study. The instrument was 

adopted from Yincheng Ye (2016) which includes the following variables: managing student 

conduct, instructional practice, teaching workload, instructional resource, and classroom 

autonomy. 

 

The following scale was used for the teaching efficiency of the teachers: TEACHERS’ 

WORKING COMPETENCE 

Scale Mean Range Description 

5 4.2- 5.0 Highly Effective 

4 3.4-4.19 Effective 

3 2.6-3.39 Moderately Effective 

2 1.8-2.59 Less Effective 

1 1.00-1.79 Not Effective 

 

The teachers stress coping mechanism instrument will be adopted from Carver, Scheier and 

Weintraub (1989) which includes mental engagement, behavioral disengagement, focus and 

venting emotions, positive reinterpretation and growth, acceptance and seeking social support 

for emotional reasons. The following 5-point Likert scale will be used for the teachers stress 

coping mechanism: 

 

Scale Mean / Range Description 

5 4.20- 5.00 Strongly Agree 

4 3.40-4.19 Agree 

3 2.60-3.39 Undecided 

2 1.80-2.59 Disagree 

1 1.00-1.79 Strongly Disagree 

 

The performance of the teachers as prescribed by the Department of Education for the 

appraisal of the teachers on the Individual Performance Commitment and Review Form 

(IPCRF). The following scoring procedure will be observed for the teacher’s performance: 
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TEACHERS PERFORMANCE 

Range Adjectival Rating Performance Rating 

4.500- 5.000 Outstanding 

3.500-4.499 Very Satisfactory 

2.500-3.499 Satisfactory 

1.500-2.499 Unsatisfactory 

Below 1.499 Poor 

 

A formal request for the data collection will be secured from the Schools’ Division 

Superintendent then to the Public Schools’ District Supervisor and school administrators to 

allow the researcher to administer the survey questionnaire. The researcher personally visits 

the schools to administer and retrieve the questionnaire. As soon as the research 

questionnaires were collected, the researcher immediately check, tally, tabulate, present and 

analyze the data to be gathered as part of the main text of this study. 

 

The following statistical procedures will be employed to answer the specific problems of the 

study: 

Problem 1: Descriptive statistics such as the mean and percentage will be used to determine 

the teachers’ working competence. 

Problem 2: Descriptive statistics such as the mean and percentage will be used to determine 

the teachers’ stress coping mechanism. 

Problem 3: Descriptive statistics such as the mean and percentage will be used to determine 

the teachers’ performance. 

Problem 4: Pearson Product Moment Correlation (Pearson r) will be used to establish the 

relationships of the variables between the performance of the teachers: teachers’ working 

competence and stress coping mechanism. 

 

FINDINGS 

Descriptive analysis measures the teachers’ working competence in terms of managing 

student conduct, instructional practice, teaching workload, instructional resource, and 

classroom autonomy reveals a very highly effective level responses of the teachers. 

The teachers stress coping mechanism in terms of mental engagement, behavioral 

disengagement, focus and venting emotions, positive reinterpretation and growth, acceptance 

and seeking social support for emotional reasons denotes a high level. 

Teachers performance shows very satisfactory which indicates a substantial portion of 
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teachers meeting or exceeding expectations in their performance evaluations. 

Correlation results indicated that teacher’s performance have no significant relationship with 

their working competence and stress coping mechanism. 

 

CONCLUSIONS AND RECOMMENDATIONS 

Based on the findings of the study, the following conclusions were drawn: 

The competence of teachers is indispensable for fostering student learning, engagement, and 

success. Through their expertise, dedication, and ongoing professional development, 

competent teachers play a pivotal role in shaping the future of education and empowering 

students to reach their full potential. 

Coping mechanisms for teachers to manage stress are essential for maintaining their well-

being and effectiveness in the classroom. By implementing these coping mechanisms and 

fostering a supportive environment, schools can help teachers effectively manage stress, 

prioritize their well-being, and ultimately thrive both personally and professionally. 

Teachers' performance is central to the success of educational systems worldwide. By 

recognizing and supporting effective teaching practices, schools can empower teachers to 

make a positive difference in the lives of their students and communities. Continuous 

investment in teacher development and recognition of their vital role are essential for 

ensuring high-quality education and lifelong learning opportunities for all. Effective teachers 

collaborate with colleagues, parents, and other stakeholders to support student learning and 

school improvement efforts. They demonstrate leadership within their school communities, 

sharing expertise, mentoring others, and contributing to a culture of collaboration and 

excellence. 

The teachers’ performance has no significant relationship with the teachers’ working 

competence and teachers’ stress coping mechanism. Therefore, the null hypothesis which 

stated that there is no significant relationship between the performance of secondary teachers 

and teachers’ working competence; teachers’ stress coping mechanism was accepted. 

 

Based on the findings and conclusions, the following are recommended: 

Schools Supervisor and School Principal can create a supportive environment that empowers 

teachers to enhance their competence and ultimately improve student learning outcomes. 

Encourage teachers to participate in ongoing professional development programs, workshops, 

seminars, and conferences. Providing opportunities for teachers to learn about the latest 

research, instructional techniques, and technology advancements helps them stay current and 
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effective in their practice. 

By incorporating these coping mechanisms into the school culture and providing support for 

teachers' well-being, schools can help educators effectively manage stress and thrive in their 

roles. Coping with stress is crucial for teachers to maintain their well-being and effectiveness 

in the classroom. Foster a supportive school culture where teachers can connect with 

colleagues for emotional support, sharing experiences, and seeking advice. Organize social 

events or support groups within the school community to strengthen interpersonal 

relationships and provide opportunities for bonding. 

An exploration for further study to other intervening variables towards the teacher’s 

performance on their working competence and stress coping mechanism. Both enhancing 

teachers' performance and supporting their competence and stress coping mechanisms can 

create a comprehensive approach to teacher development and well-being. 
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