o A Rresearcy S

206 Volume: 02 Issue: 09 www.ijrpa.com issn 2456-9995 Research Article

International Journal Research Publication Analysis

\“‘ematro,,,do
5 Z

< Page: 01-37

SCHOOL CLIMATE, SCHOOL HEADS’ INSTRUCTIONAL
LEADERSHIP AND TEACHERS’ PERFORMANCE

*Elaine E. Talagtag, Richard M. Nolasco, Eleanore M. Dagala, and Marje O. Cabasan

Guimaras State University

Article Received: 30 July 2026 *Corresponding Author: *Elaine E. Talagtag
Article Revised: 20 August 2026 Guimaras State University.
Published on: 10 September 2026 DOI: https://doi-doi.org/101555/ijrpa.7683

ABSTRACT

This study determined the school climate, school heads’ instructional leadership, and
teachers’ performance in the Schools Division of Antique, Philippines, during School Year
2025-2026. The study involved 326 randomly selected public secondary school teachers. A
descriptive-correlational research design was employed. The dependent variables examined
were school climate, school heads’ instructional leadership, and teachers’ performance,
while age, position, highest educational attainment, length of teaching experience, and
school location as independent variables. Data on school climate and instructional
leadership were gathered through validated questionnaires while teachers’ performance was
obtained from the Classroom Observation Tool (COT) ratings for the first and second
quarters of School Year 2025-2026. Data were analyzed using frequency, percentage, mean,
t-test, Analysis of Variance (ANOVA), and Pearson’s correlation at .05 level of significance
through SPSS. Findings revealed that school climate was “Very Highly Favorable,” the level
of school heads’ instructional leadership was “Very High,” and teachers’ performance was
“Outstanding.” No significant differences in school climate were found when respondents
were classified as to age, but significant differences emerged when respondents were
classified as to position, highest educational attainment, teaching experience, and school
location. Similarly, the level of school heads’ instructional leadership showed no significant
differences when the respondents were classified as to age and teaching experience but
differed significantly when respondents were classified as to position, highest educational
attainment, and school location. Teachers’ performance did not significantly differ by age
and highest educational attainment but varied significantly by position, teaching experience,
and school location. Moreover, significant relationships existed among school climate,

school heads’ instructional leadership, and teachers’ performance.
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INTRODUCTION

The concept of school climate has increasingly become a pivotal factor in educational
research, as it encapsulates the overall environment that supports or hinders learning and
professional practice. According to Yang and Villanueva (2025), school climate is
characterized by teacher interactions, leadership practices, decision-making processes, and
the cultural norms that shape attitudes within schools. These elements influence teachers’
professional experiences and their sense of efficacy in instructional delivery and
collaboration. Positive school climate has been widely linked to improved teacher well-being,
commitment, and overall performance outcomes, suggesting its foundational role in fostering
effective educational systems.

Instructional leadership of school heads refers to the practices that directly influence
teaching and learning processes through curriculum guidance, teacher supervision,
feedback, and professional development support. He, Guo, and Abazie (2024) indicate that
principals’ instructional leadership functions as a significant predictor for teachers’
professional development, creating conditions that enhance instructional quality and
teachers’ pedagogical effectiveness. Relatedly, Hua et al. (2024) found that instructional
leadership not only shapes professional learning communities but does so through the
mediating role of school climate—where trust, collaborative behaviors, and shared
leadership practices strengthen teacher engagement and continuous learning.

Empirical studies have also examined how school climate and instructional leadership jointly
influence teachers’ performance. For instance, Sayman and Atienzar (2023) revealed that
both school climate and principals’ instructional leadership significantly affected public
elementary teachers’ performance, indicating that supportive environments and effective
leadership contribute to teachers’ ability to adapt and perform under challenging conditions.
In the Schools Division of Antique, public schools operate in diverse contexts that range from
urban municipalities to geographically isolated and disadvantaged areas, creating varied
school climates that influence daily teaching and learning processes. School heads are tasked
with providing effective instructional leadership through classroom supervision, professional
development, and curriculum  monitoring;  however, competing administrative
responsibilities, limited resources, and contextual challenges affect the consistency of this

instructional leadership across schools. As a result, teachers’ performance may vary
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depending on the level of support, collaboration, and guidance present within their schools.
While some schools demonstrate positive climates that foster teamwork, motivation, and
instructional improvement, others experience challenges related to communication, teacher
workload, and limited instructional support, highlighting the need to examine how school
climate and school heads’ instructional leadership are associated with teachers’

performance in the Schools Division of Antique.

Statement of the Problem

This study aimed to determine the school climate, school heads’ instructional leadership and
teachers’ performance in the School Division of Antique, Philippines for School Year 2025-
2026.

Specifically, this study sought answers to the following questions:

1. What is the school climate as assessed by the respondents when taken as a whole and
when classified according to age, position, highest educational attainment, length of teaching
experience and school location?

2. What is the level of school heads’ instructional leadership as assessed by the respondents
when taken as a whole and when classified according to age, position, highest educational
attainment, length of teaching experience and school location?

3. What is the teachers’ performance when taken as a whole and when classified according
to age, position, highest educational attainment, length of teaching experience and school
location?

4. Are there significant differences in the school climate as assessed by the respondents when
classified according to age, position, highest educational attainment, length of teaching
experience and school location?

5. Are there significant differences in the level of school heads’ instructional leadership as
assessed by the respondents when classified according to age, position, highest educational
attainment, length of teaching experience and school location?

6. Are there significant differences in the teachers’ performance when classified according
to age, position, highest educational attainment, length of teaching experience and school
location?

7. Are there significant relationships among school climate, school heads’ instructional

leadership and teachers’ performance?
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METHODOLOGY

This study made use of a descriptive-correlational research design which aimed to determine
the school climate, school heads’ instructional leadership and teachers’ performance in the
School Division of Antique, Philippines for School Year 2025-2026. A descriptive
correlational research design combines the strengths of descriptive and correlational
approaches: it allows researchers to systematically describe the current status or
characteristics of one or more variables, and simultaneously examine whether, and how
strongly, these variables are associated with each other — without manipulating them (Putri,
Rezani, & Hermina, 2025). In this design, variables are measured as they naturally occur,
making it suited to educational and social science contexts where manipulation is impractical
or unethical (McCombes, 2023). According to recent discussions, descriptive research
answers “what is” — capturing frequencies, averages, and general patterns — whereas
correlational research answers “how are things related,” assessing the strength and
direction (positive, negative, or none) of relationships among measured variables (Bhandari,
2023). Overall, descriptive correlational design serves as a practical, efficient, and ethically
appropriate research strategy when the objective is to describe existing conditions and
explore associations between naturally occurring variables — providing foundational
insights, informing theory, and guiding future, more rigorous studies ( Putri et al., 2025).
This design was appropriate for this study as it allowed the researcher to determine the
existence of relationships among school climate, school heads’ instructional leadership and
teachers’ performance as dependent variables in relation to their age, position, highest
educational attainment, length of teaching experience and school location as independent
variables. Respondents of the Study The respondents of the study were 326 randomly selected
teachers of public secondary schools from 3 clusters in the Schools Division of Antique for
School Year 2025-2026. Sampling Design. This study made use of probability sampling
technique specifically stratified proportionate random sampling to draw the samples involved
in this study. In applying this technique, the researcher identified the target population and
determined how it can be naturally divided into strata. The cluster was the basis for the
strata. Then the researcher employed a random sampling technique to select a subset of the
clusters such as schools to ensure each cluster has an equal chance of being chosen to
maintain sample representativeness. After which, the researcher applied the proportionate
random sampling technique to determine the number of samples included in each school. To
draw the samples in each school, a fishbowl technique was used. This was done by assigning

numbers to the participants of population from every school. The numbers of participants

Copyright@ Page 4



International Journal Research Publication Analysis

were written in small pieces of paper, one number to a piece. The small pieces of paper were
rolled and put in a container big enough to allow the rolled papers to move freely in all
directions. The container was shaken thoroughly until the desired number of respondents was
picked. Data Gathering Instrument The data in this study were obtained through a
questionnaire which was composed of four parts. Part I of the questionnaire listed the
personal profile of the respondents such as their age, position, highest educational
attainment, length of teaching experience and school location. Part II of the questionnaire
obtained data on the school climate. This instrument consisted of 15, five-point Likert scale
items based from the study of Delgado-Galindo et al. (2025). To answer the instrument, the
respondents were asked to assess the climate of their school by indicating the extent of their
agreement to each statement in the instrument using the following scale: 5 — Strongly Agree,
4 — Agree, 3-Undecided, 2 — Disagree, and 1 — Strongly Disagree. Part Il of the instrument
was used to gather data on school heads’ instructional leadership. This instrument consisted
of 15 items based from the study of He, Guo and Abazie (2024) and required the respondents
to answer each item using these options: 5= Strongly Agree, 4- Agree, 3-Undecided, 2-
Disagree and 1= Strongly Disagree. Part IV of the instrument solicited data on teachers’
performance. The COT Rating obtained by teachers for the first and second quarters of
School Year 2025-2026 was used as data for teachers’ performance. Validity of the Research
Instrument To ensure the validity of the research instrument used in this study, it underwent
content and face validation. For this purpose, a jury composed of five members was
requested by the researcher to evaluate the instrument in terms of content and format. The
suggestions given by these experts were considered by the researcher in the final revision of
the instrument to ensure its validity. In addition, to ensure that all questions in the
instruments were appropriate, clear, reasonable, typical, and sufficiently inclusive, the
researcher used the Good and Scates’ Criteria of Validation. Reliability of the Research
Instrument To ensure that the research instrument used in this study is reliable, it was pilot-
tested to 30 secondary school teachers in the Schools Division of Antique who were not
previously chosen as respondents of this study. These teachers were excluded in the final
administration of the research instrument. The results of the pilot testing were processed to
generate a reliability coefficient acceptable to consider the research instrument as reliable
using the Cronbach’s Alpha. Results of reliability analysis indicated a Cronbach’s alpha of
.914 for questionnaire on school climate and .933 for school heads’ instructional leadership
indicating that the instrument used in this study was highly reliable. Data Gathering

Procedure Prior to gathering of data, permission to conduct the study was obtained from the
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Office of Schools Division Superintendent, Department of Education (DepEd), Schools
Division of Antique and from the Office of the Public School District Supervisor of each
school district. The administration of the research instrument followed which was personally
distributed by the researcher to the respondents in their respective schools. After a specified
period of time, the questionnaires were retrieved by the researcher and they were tallied,
analyzed, and interpreted. Frequency, Percentage, t-test, Analysis of Variance (F-test), and

Pearson’s r. were the statistical used and processed through Statistical Package of Social

Sciences (SPSS) software.

RESULTS AND DISCUSSIONS

School Climate as Assessed by the Respondents When Taken as a Whole

The school climate as assessed by the respondents when taken as a whole was determined by
computing the mean scores.

When taken as a whole, the school climate as assessed by the respondents is “Very Highly
Favorable” with an obtained overall mean score of 4.53. A scrutiny of the means in the same
table reveals that respondents obtained a highest mean score in the indicators “There is
mutual respect between teachers and school head” (M=4.69), “Creative and innovative
teaching practices are encouraged” (M=4.66), and “Procedures and rules are applied fairly
and consistently” (M=4.60) described as “Very Highly Favorable” while they obtained the
lowest mean score in the indicators “Classroom environments are organized and conducive
to effective teaching” (M=4.33), “Teachers work collaboratively and support one another”
(M=4.36), and “Teachers have access to professional development opportunities that
strengthen teaching (M=4.43) described also as “Very Highly Favorable.”

This result means that all of the schools exhibit very wholesome learning atmosphere. This is
shown by having mutual respect between teachers and school head, creative and innovative
teaching practices are encouraged and procedures and rules are applied fairly and
consistently.

This finding affirms the study of Wang and Degol (2022) who found that when teachers
perceive their schools as respectful, collaborative, and supportive workplaces, they are more
likely to develop positive attitudes toward their organization and demonstrate stronger
engagement with their responsibilities.

Similarly, Thapa et al. (2023) highlighted that favorable school climates emerge when school
leaders establish clear expectations, encourage teacher participation, and maintain a culture

of mutual respect among stakeholders. Their study revealed that teachers’ perceptions of
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school climate are strongly influenced by leadership support, collegial relationships, and

opportunities for professional collaboration. These conditions create a school environment

where teachers feel valued and empowered, resulting in higher assessments of the overall

school climate.

Table 1. School Climate as Assessed by the Respondents When Taken as a Whole.

Category Mean | Description
: Very Highly
Teachers work collaboratively and support one another. 4.36 Favorable
There is mutual respect between teachers and school head. 4.69 very Highly
Favorable
. o Very Highly
Leadership promotes open communication and trust among staff. | 4.49 Favorable
The overall school environment supports learner learning and 464 Very Highly
engagement. ’ Favorable
. : . Very Highly
Teachers feel safe and supported in their work environment. 4.51 Favorable
. . . . : Very Highly
Creative and innovative teaching practices are encouraged. 4.66 Favorable
. o . Very Highly
Learners feel a sense of belonging within the school community. |4.56 Favorable
. . . Very Highly
Procedures and rules are applied fairly and consistently. 4.60 Favorable
There are positive teacher-learner relationships. 4.56 Very Highly
Favorable
. . : : . Very Highly
The environment promotes inclusion and respect for diversity. 4.55 Favorable
Teachers have access to professional development opportunities 443 Very Highly
that strengthen teaching. ’ Favorable
Classroom environments are organized and conducive to 433 Very Highly
effective teaching. ’ Favorable
Teachers feel comfortable raising concerns or suggestions to Very Highly
4.46
school leaders. Favorable
Teachers are recognized or appreciated for their contributions to 453 Very Highly
school improvement. ’ Favorable
There is a clear sense of shared goals and vision among teachers Very Highly
4.57
and school heads. Favorable
Overall Mean 4.53 Very Highly
Favorable
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International Journal Research Publication Analysis

Scale of Means: 4.21-5.00 Very Highly Favorable; 3.41 — 4.20 Very Favorable; 2.61 — 3.40
Favorable; 1.81-2.60 Unfavorable; 1.00— 1.80 Very Unfavorable

School Climate as Assessed by the Respondents When Classified According to Age,
Position, Highest Educational Attainment, Length of Teaching Experience and School
Location

The school climate as assessed by the respondents when classified according to age, position,
highest educational attainment, length of teaching experience and school location was
determined by computing the mean scores.

When classified according to age, both respondents who are young (M=4.47) and old
(M=4.57) assessed the school climate as “Very Highly Favorable”.

When classified according to position, respondents occupying the position of Teacher I-1I]
(M=4.56) and Master Teacher I-II (M=4.44) assessed the school climate as “Very Highly
Favorable™.

When classified according to highest educational attainment, respondents who are holder of
bachelor’s degree (M=4.44) master’s degree (M=4.64) and doctorate degree (M=4.61)
assessed the school climate as “Very Highly Favorable”.

When classified according to length of teaching experience, both respondents with short
(M=4.46) and long (M=4.58) length of teaching experience assessed the school climate as
“Very Highly Favorable”.

When classified according to school location, respondents who came from Cluster [
(M=4.88), Cluster 2 (M=4.40) and Cluster 3 (M=4.72) assessed the school climate as “Very
Highly Favorable”.

This result means that regardless of age, position, highest educational attainment, length of
teaching experience and school location, all of the schools exhibit very wholesome learning
atmosphere.

The study of Collie (2022) corroborates with the above findings who found that teachers’
perceptions of school climate are associated with organizational support, teacher well-being,
and satisfaction with their professional environment. Schools that provide adequate support
systems, encourage teamwork, and recognize teachers’ contributions tend to develop

stronger positive climates.
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Table 2. School Climate as Assessed by the Respondents When Classified According to
Age, Position, Highest Educational Attainment, Length of Teaching Experience and

School Location.
Variables Mean | Description
Age
Young 4.47 | Very Highly Favorable
old 4.57 | Very Highly Favorable
Position
Teacher I-111 4.56 | Very Highly Favorable
Master Teacher I-11 4.44 | Very Highly Favorable

Highest Educational Attainment

Bachelor’s Degree 4.44 | Very Highly Favorable
Master’s Degree 4.64 | Very Highly Favorable
Doctorate Degree 4.61 |Very Highly Favorable

Length of Teaching Experience

Short 4.46 | Very Highly Favorable
Long 4.58 | Very Highly Favorable
School Location

Cluster 1 4.88 | Very Highly Favorable
Cluster 2 4.40 | Very Highly Favorable
Cluster 3 4.72 | Very Highly Favorable

Scale of Means: 4.21-5.00 Very Highly Favorable; 3.41 — 4.20 Very Favorable; 2.61 — 3.40
Favorable; 1.81-2.60 Unfavorable; 1.00 — 1.80 Very Unfavorable

Level of School Heads’ Instructional Leadership as Assessed by the Respondents When
Taken as a Whole

The level of school heads’ instructional leadership as assessed by the respondents when
taken as a whole was determined by computing the mean scores.

When taken as a whole, the level of school heads’ instructional leadership as assessed by the

respondents is “Very High” with an obtained overall mean score of 4.54. A scrutiny of the
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means in the same table reveals that respondents obtained a highest mean score in the
indicators “Involves teachers in decisions about curriculum and instruction” (M=4.69),
“Fosters a positive and supportive learning environment for both teachers and learners”
(M=4.63), and “Clearly communicates the academic vision and goals of the school”
(M=4.62) described as “Very High” while they obtained the lowest mean score in the
indicators “Regularly monitors classroom instruction to ensure quality teaching practices”
(M=4.37), “Regularly reviews assessment results with teachers to improve instructional
practices” (M=4.44), and “Uses learner achievement data to guide instructional planning
and decisions (M=4.47) described also as “Very High.”

This result means that all school heads take leadership actions to prioritize, support, and
enhance the quality of teaching and learning. This is indicated by involving teachers in
decisions about curriculum and instruction, fostering a positive and supportive learning
environment for both teachers and learners and clearly communicating the academic vision
and goals of the school.

According to Leithwood et al. (2022), strong instructional leadership is demonstrated when
school leaders establish clear academic goals, provide meaningful instructional guidance,
encourage teacher collaboration, and develop a culture focused on improving learning
outcomes. Their study emphasized that teachers tend to perceive school heads more
positively when leaders are actively engaged in instructional processes and provide

consistent support for professional growth.

Table 3. Level of School Heads’ Instructional Leadership as Assessed by the
Respondents When Taken as a Whole.

Category Mean | Description

Clearly communicates the academic vision and goals of the school. 4.62 | Very High

Ensures that teachers understand and align their teaching with the

school’s instructional priorities. 4.61 | Very High

Regularly monitors classroom instruction to ensure quality teaching

practices. 4.37 | Very High

Provides constructive feedback to teachers based on classroom

observations. 4.50 | Very High

Supports the integration of effective teaching strategies across subjects. |4.61 |Very High

Facilitates professional development activities that meet teachers’

instructional needs. 4.51 | Very High

Promotes teacher collaboration for sharing instructional best practices. |4.53 | Very High
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Category Mean | Description

Encourages teachers to attend workshops and training that improve

classroom instruction. 4.60 | Very High

Uses learner achievement data to guide instructional planning and

decisions. 4.47 | Very High

Regularly reviews assessment results with teachers to improve

instructional practices. 4.44 | Very High

Fosters a positive and supportive learning environment for both teachers

and learners. 4.63 | Very High

Promotes a culture of continuous instructional improvement among

personnel. 4.53 | Very High

Involves teachers in decisions about curriculum and instruction. 4.69 |Very High

Encourages open communication regarding teaching and instructional
issues.

4.53 |Very High

Models behaviors that inspire teacher performance. 4.51 |Very High

Overall Mean 4.54 | Very High

Scale of Means: 4.21-5.00 Very High; 3.41 — 4.20 High, 2.61 — 3.40 Moderate; 1.81-2.60
Low; 1.00— 1.80 Very Low

Level of School Heads’ Instructional Leadership as Assessed by the Respondents When
Classified According to Age, Position, Highest Educational Attainment, Length of
Teaching Experience and School Location

The level of school heads’ instructional leadership as assessed by the respondents when
classified according to age, position, highest educational attainment, length of teaching
experience and school location was determined by computing the mean scores.

When classified according to age, both respondents who are young (M=4.54) and old
(M=4.55) assessed the level of school heads’ instructional leadership as “Very High”.

When classified according to position, respondents occupying the position of Teacher I-IIl
(M=4.60) and Master Teacher I-1I (M=4.37) assessed the level of school heads’ instructional
leadership as “Very High”.

When classified according to highest educational attainment, respondents who are holder of
bachelor’s degree (M=4.45) master’s degree (M=4.65) and doctorate degree (M=4.69)
assessed the level of school heads’ instructional leadership as “Very High”.

When classified according to length of teaching experience, both respondents with short
(M=4.53) and long (M=4.56) length of teaching experience assessed the level of school
heads’ instructional leadership as “Very High”.
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When classified according to school location, respondents who came from Cluster I
(M=4.94), Cluster 2 (M=4.36) and Cluster 3 (M=4.88) assessed the level of school heads’
instructional leadership as “Very High”.

This result means that regardless of age, position, highest educational attainment, length of
teaching experience and school location, all school heads take leadership actions to
prioritize, support, and enhance the quality of teaching and learning.

Hallinger and Wang (2023) reported that school heads who effectively perform instructional
leadership functions contribute to stronger teacher commitment and improved instructional
practices. Their findings revealed that teachers’ perceptions of leadership effectiveness
increase when administrators frequently communicate instructional expectations, conduct
classroom supervision, provide constructive feedback, and encourage evidence-based
teaching strategies. The very high assessment of school heads’ instructional leadership in the
present study may therefore reflect the visibility and effectiveness of school heads in guiding

teachers and supporting instructional improvement within their schools.

Table 4. Level of School Heads’ Instructional Leadership as Assessed by the Respondents
When Classified According to Age, Position, Highest Educational Attainment, Length of

Teaching Experience and School Location.

Variables Mean | Description
Age

Young 4.54 | Very High
old 4.55 |Very High
Position

Teacher I-111 4.60 |Very High
Master Teacher I-11 4.37 | Very High

Highest Educational Attainment

Bachelor’s Degree 4.45 |Very High
Master’s Degree 4.65 |Very High
Doctorate Degree 4.69 |Very High

Length of Teaching Experience
Short 4.53 | Very High
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Variables Mean | Description
Long 4.56 | Very High
School Location

Cluster 1 4.94 | Very High
Cluster 2 4.36 | Very High
Cluster 3 4.88 |Very High

Scale of Means: 4.21-5.00 Very High; 3.41 — 4.20 High, 2.61 — 3.40 Moderate; 1.81-2.60
Low; 1.00— 1.80 Very Low

Teachers’ Performance When Taken as a Whole

The teachers’ performance when taken as a whole was determined by computing the mean
score.

When taken as a whole, the teachers’ performance is “Outstanding” with an obtained overall

mean score of 4.81.

Table 5. Teachers’ Performance When Taken as a Whole.

Variables | Mean | Description

As a Whole |4.81 | Outstanding

Scale of Means: 4.50-5.00 Outstanding; 3.50-4.49 Very Satisfactory, 2.50-3.49 Satisfactory;,
1.50-2.49 Unsatisfactory; 1.00-1.49 Poor

Teachers’ Performance When Classified According to Age, Position, Highest Educational
Attainment, Length of Teaching Experience and School Location

The teachers’ performance when classified according to age, position, highest educational
attainment, length of teaching experience and school location was determined by computing
the mean scores.

When classified according to age, both young (M= 4.85) and old (M=4.79) teachers have
“Outstanding” performance.

When classified according to position, teachers occupying the position of Teacher I-1II (M=
4.85) and Master Teacher I-1I (M=4.71) have “Outstanding” performance.
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When classified according to highest educational attainment, teachers who are holder of
bachelor’s degree (M=4.78), master’s degree (M=4.86) and doctorate degree (M=4.81)
have “Outstanding” performance.

When classified according to length of teaching experience, both teachers with short (M=
4.86) and long (M=4.78) length of teaching experience have “Outstanding” performance.
When classified according to school location, both teachers who came from Cluster 1 (M=
4.95), Cluster 2 (M= 4.80) and Cluster 3 (M=4.80) have “Outstanding” performance.

This result means that regardless of age, position, highest educational attainment, length of
teaching experience and school location, teachers consistently demonstrate exemplary
instructional practices that exceeded performance standards. They effectively engaged
learners, utilized appropriate pedagogical strategies, and created a highly conducive
learning environment.

According to Darling-Hammond et al. (2023), highly performing teachers are characterized
by strong pedagogical knowledge, reflective teaching practices, effective classroom

management, and the ability to adapt instruction based on learners’ diverse needs.

Table 6. Teachers’ Performance When Classified According to Age, Position, Highest

Educational Attainment, Length of Teaching Experience and School Location.

Variables Mean | Description
Age

Young 4.85 | Outstanding
old 4.79 | Outstanding
Position

Teacher I-111 4.85 |Outstanding
Master Teacher I-11 4.71 | Outstanding

Highest Educational Attainment

Bachelor’s Degree 4.78 | Outstanding
Master’s Degree 4.86 |Outstanding
Doctorate Degree 4.81 | Outstanding

Length of Teaching Experience
Short 4.86 |OQutstanding
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Variables Mean | Description
Long 4.78 | Outstanding
School Location

Cluster 1 4.95 | Outstanding
Cluster 2 4.80 | Outstanding
Cluster 3 4.80 | Outstanding

Scale of Means: 4.50-5.00 Outstanding; 3.50—4.49 Very Satisfactory; 2.50-3.49 Satisfactory;
1.50-2.49 Unsatisfactory; 1.00—1.49 Poor

Differences in the School Climate as Assessed by the Respondents When Classified
According to Age, Position and Length of Teaching Experience

As reflected in Table 7, no significant differences existed in the school climate as assessed by
the respondents when classified according to age, t=

-1.727, p > .05. Thus, the null hypothesis which states that there are no significant
differences in the school climate as assessed by the respondents when classified according to
age was not rejected.

This result means that respondents have similar assessment of the school climate regardless
of the age.

The above findings indicate that respondents, regardless of whether they are young or old,
share relatively similar perceptions of the overall school climate. This means that age does
not substantially shape how respondents experience or evaluate important aspects of the
school environment. The consistency in perceptions across age groups indicates that school
policies, leadership practices, and workplace conditions are implemented in a manner that is
experienced uniformly by teachers, fostering an inclusive and equitable environment where
all personnel receive comparable support and opportunities regardless of age.

This finding is supported by the study of Aldridge and McChesney (2022), which revealed
that teachers’ perceptions of school climate were generally consistent across demographic
groups, including age.

On the other hand, significant differences existed in the school climate as assessed by the
respondents when classified according to position, t= 1.967, p < .05 and length of teaching

experience, t= -2.027, p < .05. Thus, the null hypothesis which states that there are no
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significant differences in the school climate as assessed by the respondents when classified
according to position and length of teaching experience was rejected.

The above findings indicate that respondents differ in their assessment of the school climate
when their position and length of teaching experience are considered. In the case of this
study, respondents occupying the position of Teacher I-IIl (M=4.56) with long years
(M=4.58) teaching experience have better assessment of school climate than respondents
occupying the position of Master Teacher I-II (M=4.44) with short (M=4.46) years of
teaching experience.

This finding means that length of teaching experience shapes teachers’ perceptions of the
school environment than position alone. Teachers who have served for many years, despite
remaining in Teacher I-IIl positions, may have developed stronger interpersonal
relationships, greater familiarity with school policies and culture, and a deeper sense of
belonging within the organization. These experiences can foster more favorable perceptions
of school climate.

In contrast, Master Teacher I-1I respondents with relatively short teaching experience may
assess the school climate less favorably because they are still adjusting to the expanded
responsibilities associated with their leadership roles. As instructional leaders, master
teachers are expected to mentor colleagues, monitor instructional practices, facilitate
professional development, and support school improvement initiatives. These additional
responsibilities may expose them to organizational challenges, such as increased workload,
accountability demands, and coordination with various stakeholders, leading them to
evaluate the school climate more critically.

This finding is supported by Aldridge and McChesney (2022), who emphasized that teachers’
perceptions of school climate may vary depending on their professional experiences,

responsibilities, and level of engagement within the school organization.

Table 7. Significant Differences in the School Climate as Assessed by the Respondents
When Classified According to Age, Position and Length of Teaching Experience.

Variables Mean t-test value p- Remarks
value
Age
Not
Young 4.47 -1.727 085 Significant
Old 4.57
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Variables Mean t-test value p- Remarks
value

Position Position Position

Teacher I-111 4.56 1.967 051 | Significant

Master Teacher I-1l | 4.44

Length of Teaching|Length of Teaching|Length of Teaching

Experience Experience Experience

Short 4.46 -2.027 .043 | Significant

Long 4.58

p <.05, Significant
p >.05, Not Significant

Differences in the School Climate as Assessed by the Respondents When Classified
According to Highest Educational Attainment and School Location

Table 8 shows that significant differences existed in the school climate as assessed by the
respondents when classified according to highest educational attainment, F = 5.446, p < .05
and school location, F = 20.997, p < .05. Post hoc test results revealed that the significant
differences lie between bachelor’s degree and master’s degree with mean difference of -.194;
between Cluster I and Cluster 2 with mean difference of .475 and between Cluster 2 and
Cluster 3 with mean difference of -.315. Thus, the null hypothesis which states that there are
no significant differences in the school climate as assessed by the respondents when
classified according to highest educational attainment and school location was rejected.

The above findings indicate that respondents differ in their assessment of the school climate
when their highest educational attainment and school location are considered.

This finding indicates that teachers' perceptions of the school climate are shaped by both
their educational qualifications and the context in which they work. Teachers with different
levels of educational attainment may have varying professional knowledge, leadership
expectations, and experiences that shape how they perceive the school climate. Those with
advanced academic qualifications may possess broader perspectives on effective school
practices and organizational culture, leading them to evaluate the school climate differently

from teachers with lower educational attainment.
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Likewise, the significant differences based on school location suggest that the environment in
which a school operates contributes to teachers' perceptions of its climate. Schools situated
in Cluster 1, Cluster 2, or Cluster 3 may differ in terms of resource availability,
infrastructure, community involvement, accessibility to professional development
opportunities, and administrative support. These contextual variations can influence
teachers' daily experiences and interactions, resulting in differing assessments of the school
climate.

This finding is supported by Aldridge and McChesney (2022), who emphasized that school

climate perceptions are influenced by both individual and contextual factors.

Table 8. Significant Differences in the School Climate as Assessed by the Respondents
When Classified According to Highest Educational Attainment and School Location.

Variables Sum of Squares f;lue € ; lue Remarks
Highest Educational | Highest Educational

Attainment Attainment

Between Groups 2.909 5.446 |.005 Significant
Within Groups 86.265

Total 89.174

School Location

Between Groups 10.260 20.997 |.000 Significant
Within Groups 78.914

Total 89.174

p <.05, Significant

Differences in the Level of School Heads’ Instructional Leadership as Assessed by the
Respondents When Classified According to Age, Position and Length of Teaching
Experience

As reflected in Table 9, no significant differences existed in the level of school heads’
instructional leadership as assessed by the respondents when classified according to age, t= -
.066, p > .05 and length of teaching experience, t= -.352, p > .05. Thus, the null hypothesis
which states that there are no significant differences in the level of school heads’
instructional leadership as assessed by the respondents when classified according to age and

length of teaching experience was not rejected.
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This finding indicates that respondents have similar assessment of the school heads’
instructional leadership regardless of their age and length of teaching experience.

The above findings indicate that teachers, irrespective of their age or years in the teaching
profession, perceive the instructional leadership of their school heads in a consistent manner.
This means that neither age differences nor the level of professional experience significantly
shapes how teachers evaluate key instructional leadership. The consistency in teachers'
perceptions means that school heads demonstrate instructional leadership that are visible
and experienced uniformly across the teaching workforce.

This finding is supported by Hallinger and Wang (2023), who emphasized that effective
instructional leadership is largely reflected through observable leadership practices,
including communicating clear instructional goals, monitoring classroom instruction,
providing feedback, and supporting teachers’ professional learning.

On the other hand, significant differences existed in the level of school heads’ instructional
leadership as assessed by the respondents when classified according to position, t= 2.465, p
< .05. Thus, the null hypothesis which states that there are no significant differences in the
level of school heads’ instructional leadership as assessed by the respondents when classified
according to position was rejected.

The above findings indicate that respondents differ in their assessment of the level of school
heads’ instructional leadership when their position is considered. In the case of this study,
respondents occupying the position of Teacher I-11l (M=4.60) have better assessment of the
school heads’ instructional leadership than respondents occupying the position of Master
Teacher I-1I (M=4.37).

This finding means that teachers' professional positions shape how they perceive the
instructional leadership of their school heads. Teacher I-III respondents may evaluate their
school heads more favorably because they primarily experience instructional leadership
through classroom supervision, coaching, professional development opportunities, and
administrative support that directly facilitate their teaching responsibilities. Since classroom
teachers are the primary recipients of instructional guidance, they may perceive the school
heads' efforts as effective and responsive to their instructional needs.

In contrast, Master Teacher I-II respondents may provide relatively less favorable
assessments because their roles involve greater responsibilities in instructional supervision,
mentoring, curriculum implementation, and school improvement initiatives. As instructional
leaders themselves, master teachers frequently collaborate with school heads in planning,

monitoring, and evaluating instructional programs, giving them a more comprehensive

Copyright@ Page 19



International Journal Research Publication Analysis

understanding of leadership practices and organizational challenges. Their advanced
expertise and broader involvement in instructional management may lead them to apply
higher professional standards when evaluating school heads' instructional leadership.

This finding is supported by Hallinger and Wang (2023), who emphasized that teachers’
perceptions of instructional leadership may differ depending on their level of involvement in

instructional decision-making and their relationship with school administrators.

Table 9. Significant Differences in the Level of School Heads’ Instructional Leadership as
Assessed by the Respondents When Classified According to Age, Position and Length of

Teaching Experience.
Variables Mean t-test value p- Remarks
value
Age
Not
Young 4.54 -.066 947 Significant
old 4.55
Position Position Position
Teacher I-111 4.60 2.465 .014 | Significant
Master Teacher I-1 | 4.37
Length of Teaching|Length of Teaching|Length of Teaching
Experience Experience Experience
Not
Short 4.53 -352 725 Significant
Long 4.56

p <.05, Significant
p >.05, Not Significant

Differences in the Level of School Heads’ Instructional Leadership as Assessed by the
Respondents When Classified According to Highest Educational Attainment and School
Location

Table 10 shows that significant differences existed in the level of school heads’ instructional
leadership as assessed by the respondents when classified according to highest educational

attainment, F' = 3.221, p < .05 and school location, F = 22.846, p < .05. Post hoc test results
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revealed that the significant differences lie between bachelor’s degree and master’s degree
with mean difference of -.196, Cluster 1 and Cluster 2 with mean difference of .587 and
between Cluster 2 and Cluster 3 with mean difference of -.521. Thus, the null hypothesis
which states that there are no significant differences in the level of school heads’
instructional leadership as assessed by the respondents when classified according to highest
educational attainment and school location was rejected.

The above findings indicate that respondents differ in their assessment of the level of school
heads’ instructional leadership when their highest educational attainment and school
location are considered.

This finding indicates that teachers' perceptions of their school heads' instructional
leadership vary according to their academic qualifications and the location of their schools.
Teachers with different levels of educational attainment may possess varying professional
knowledge, leadership expectations, and exposure to current educational theories and best
practices, which differ how they evaluate school heads' instructional leadership. Those with
graduate-level qualifications may apply more rigorous standards in assessing instructional
supervision, curriculum leadership, professional development, and data-informed decision-
making, while teachers with lower educational attainment may assess these leadership
practices from a different professional perspective.

Similarly, the significant differences based on school location indicate that contextual factors
shape teachers' experiences of instructional leadership. Schools in different clusters may vary
in terms of access to educational resources, infrastructure, professional learning
opportunities, community support, and administrative challenges. These differences can
affect how school heads perform their instructional leadership roles and how teachers
perceive the effectiveness of those efforts.

This finding is supported by Hallinger and Wang (2023), who emphasized that teachers’
perceptions of instructional leadership are influenced by their professional experiences and

organizational contexts.
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Table 10. Significant Differences in the Level of School Heads’ Instructional Leadership
as Assessed by the Respondents When Classified According to Highest Educational

Attainment and School Location.

Variables Sum of Squares f;Iue Iv, c-llue Remarks
Highest Educational | Highest Educational

Attainment Attainment

Between Groups 3.413 3.221 |.041 Significant
Within Groups 171.163

Total 174.576

School Location

Between Groups 21.635 22.846 |.000 Significant
Within Groups 152.941

Total 174.576

p <.05, Significant

Differences in the Teachers’ Performance When Classified According to Age, Position and
Length of Teaching Experience

As reflected in Table 11, no significant differences existed in the teachers’ performance when
classified according to age, t= 1.613, p > .05. Thus, the null hypothesis which states that
there are no significant differences in the teachers’ performance when classified according to
age was not rejected.

This finding indicates that teachers have similar performance regardless of their age.

The above findings indicate that age does not significantly differ teachers' ability to perform
their professional responsibilities effectively. Both young and old teachers demonstrate
comparable levels of performance, suggesting that they are equally capable of meeting
instructional expectations, implementing the curriculum, managing classrooms, assessing
learners, and fulfilling other teaching-related duties. This finding further indicates that
teachers' performance is determined more by their professional competence, commitment,
continuous learning, and adherence to educational standards than by their chronological
age.

This finding is supported by Darling-Hammond, Flook, Cook-Harvey, Barron, and Osher

(2023), who emphasized that teacher effectiveness is primarily associated with professional
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knowledge, pedagogical skills, reflective practice, and access to continuous learning
opportunities rather than demographic characteristics.

On the other hand, significant differences existed in the teachers’ performance when
classified according to position, t= 3.262, p < .05 and length of teaching experience, t=
2.320, p < .05. Thus, the null hypothesis which states that there are no significant differences
in the teachers’ performance when classified according to position and length of teaching
experience was rejected.

The above findings indicate that teachers differ in their performance when their position and
length of teaching experience are considered. In the case of this study, teachers occupying
the position of Teacher I-1Il (M=4.85) with short (M=4.86) length of teaching experience
have better performance than teachers occupying the position of Master Teacher I-II
(M=4.71) with long (M=4.78) length of teaching experience.

This finding means that higher teaching performance is not determined solely by position or
vears of service. Teachers in the Teacher I-I1I ranks who are relatively new to the profession
may demonstrate strong instructional performance because of their enthusiasm, motivation,
adaptability, and familiarity with current pedagogical approaches, educational technologies,
and learner-centered teaching strategies. They may also be highly driven to excel in
classroom instruction and meet performance standards, particularly during the early stages
of their careers when they are establishing their professional reputation and striving for
career advancement.

In contrast, Master Teacher I-II respondents with longer teaching experience often assume
broader responsibilities beyond classroom instruction, including mentoring beginning
teachers, leading professional learning communities, coordinating  curriculum
implementation, conducting demonstration teaching, and supporting school improvement
initiatives. These additional leadership and supervisory functions may reduce the amount of
time they devote exclusively to classroom teaching, which can affect performance ratings that
primarily emphasize instructional practice. Moreover, experienced master teachers may
handle more complex instructional and administrative tasks, making their roles substantially
different from those of Teacher I-III personnel. This finding highlights that performance of
teachers is shaped by multiple factors, including role expectations, workload, professional
responsibilities, and motivation, rather than by position or length of teaching experience
alone

This is consistent with the findings of Kraft, Blazar, and Hogan (2022) found that teacher

performance varies depending on professional support, coaching experiences, and
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opportunities for instructional improvement. Their study indicated that teachers’
performance can differ based on their professional roles and responsibilities, as those with
leadership assignments or advanced positions often engage in additional tasks related to

mentoring, instructional supervision, and school improvement.

Table 11. Significant Differences in the Teachers’ Performance When Classified
According to Age, Position and Length of Teaching Experience.

Variables Mean t-test value p-value | Remarks
Age

Not
Young 4.85 1.613 108 Significant
old 4.79
Position Position Position
Teacher I-111 4.85 3.262 001 Significant

Master Teacher I-11 4.71

Length of Teaching|Length of Teaching|Length of Teaching

Experience Experience Experience
Short 4.86 2.320 021 Significant
Long 4.78

p <.05, Significant
p >.05, Not Significant

Differences in the Teachers’ Performance When Classified According to Highest
Educational Attainment and School Location

Table 12 shows that no significant differences existed in the teachers’ performance when
classified according to highest educational attainment, F = 1.938, p > .05. Thus, the null
hypothesis which states that there are no significant differences in the teachers’ performance
when classified according to highest educational attainment was not rejected.

The above findings indicate that teachers have similar performance regardless of their
highest educational attainment.

This finding indicates that teachers’ level of academic qualification does not significantly
differ their overall performance in carrying out their teaching responsibilities. This means

that teachers, whether they hold a bachelor’s degree, master’s degree, or doctorate degree,
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demonstrate comparable levels of competence in areas such as lesson planning, instructional
delivery, classroom management, assessment practices, and commitment to learners’
development. The result indicates that educational attainment alone may not be the sole
determinant of effective performance, as other factors such as teaching experience,
professional dedication, instructional strategies, school support, and continuous engagement
in professional learning may also contribute to teachers’ performance.

This finding is supported by Darling-Hammond et al. (2023), who emphasized that teacher
performance is shaped by a combination of professional knowledge, practical teaching
experience, reflective practice, and opportunities for continuous learning rather than formal
educational attainment alone.

On the other hand, significant differences existed in the teachers’ performance when
classified according to school location, F = 3.092, p < .05. Post hoc test results revealed that
the significant differences lie between Cluster 1 and Cluster 2 with mean difference of -.151
and between Cluster 1 and Cluster 3 with mean difference of .145. Thus, the null hypothesis
which states that there are no significant differences in the teachers’ performance when
classified according to school location was rejected.

The above findings indicate that teachers differ in their performance when their school
location is considered.

This finding indicates that the geographical context and environmental conditions of schools
may shape teachers’ ability to perform their professional responsibilities. This means that
teachers assigned to different school locations experience varying levels of access to
instructional resources, technological facilities, professional development opportunities,
administrative support, and community involvement, which may affect their teaching
practices and overall performance. Schools located in more accessible areas may provide
greater opportunities for collaboration, training, and resource utilization, while schools in
remote or geographically challenging areas may encounter constraints that can affect
teachers’ instructional delivery, classroom management, and implementation of educational
programs.

This finding is supported by Darling-Hammond et al. (2023), who emphasized that teacher
performance is not determined solely by individual competence but is also shaped by the

organizational and contextual conditions in which teachers work.
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Table 12. Significant Differences in the Teachers’ Performance When Classified
According to Highest Educational Attainment and School Location.

Variables Sum of Squares ft:lue I‘: ; Iue Remarks
Highest Educational | Highest Educational

Attainment Attainment

Between Groups 419 1.938 |.146 ]S\Z; fcant
Within Groups 34.892

Total 35.310

School Location

Between Groups .663 3.092 |.047 |Significant
Within Groups 34.647

Total 35.310

p >.05, Not Significant
p <.05, Significant

Relationships Among School Climate, School Heads’ Instructional Leadership and
Teachers’ Performance

This study finally aimed to determine the significant relationships among school climate,
school heads’ instructional leadership and teachers’ performance using Pearson’s r
correlation.

Results of Pearson’s r correlation show that significant relationship existed between school
climate and teachers’ performance (r =.194, p < .05); between school climate and school
heads’ instructional leadership (r =.760, p < .05); and between school heads’ instructional
leadership and teachers’ performance (r =.158, p < .05). Thus, the null hypothesis which
states that there are no significant relationships among school climate, school heads’
instructional leadership and teachers’ performance was rejected.

This finding indicates that teachers’ performance is significantly related to school climate
and school heads’ instructional leadership.

This finding means that the quality of the school climate and the instructional leadership of
school heads play important roles in shaping teachers’ performance. This indicates that
when teachers perceive their schools as supportive, collaborative, safe, and conducive to
professional growth, they are more likely to demonstrate higher levels of performance in

their instructional responsibilities. A positive school climate characterized by trust, open

Copyright@ Page 26




International Journal Research Publication Analysis

communication, teamwork, recognition, and shared commitment can motivate teachers to
improve their teaching practices, engage in professional activities, and work toward
achieving school goals. Likewise, effective instructional leadership from school heads,
demonstrated through supervision, coaching, provision of feedback, professional support,
and monitoring of instruction, can enhance teachers’ competence, confidence, and
commitment to quality teaching.

This finding is corroborated by Leithwood, Harris, and Hopkins (2022), who emphasized that
successful school leadership significantly influences teaching quality by creating conditions
that enable teachers to improve their instructional practices.

Similarly, Hallinger and Wang (2023) found that instructional leadership is a critical factor
in promoting school improvement and enhancing teacher outcomes. Their research indicated
that school heads who engage in instructional supervision, communicate academic
expectations, provide professional learning opportunities, and monitor curriculum
implementation contribute to stronger teacher performance.

Furthermore, Collie, Granziera, and Martin (2022) revealed that a positive school climate
characterized by collegial support, organizational trust, and strong workplace relationships

is associated with improved teacher well-being, engagement, and professional performance.

Table 13. Significant Relationships Among School Climate, School Heads’ Instructional

Leadership and Teachers’ Performance.

School School . Heads Teachers’
. Instructional Remarks
Climate . Performance
Leadership
School Climate 1326 .760.000 326 194 .000 326 Significant
School Heads’
Instructional 760000 1326 158 .004 326 Significant
. 326

Leadership
Teachers’ Performance '3]2964 000 158.004 326 1326 Significant

p <.05, Significant
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CONCLUSIONS

1. All schools in the Schools Division of Antique exhibit very wholesome learning
atmosphere.

2. All school heads in the Schools Division of Antique take leadership actions to prioritize,
support, and enhance the quality of teaching and learning.

3. Teachers in the Schools Division of Antique consistently demonstrate exemplary
instructional practices that exceeded performance standards through effective engagement
with learners, utilization of appropriate pedagogical strategies, and creation a highly
conducive learning environment.

4. Teachers have similar assessment of the school climate regardless of their age while they
differ in their assessment when position, highest educational attainment, length of teaching
experience and school location are considered.

5. Teachers have similar assessment of the school heads’ instructional leadership regardless
of their age and length of teaching experience while they differ in their assessment when
position, highest educational attainment, and school location are considered.

6. Teachers have similar performance regardless of their age and highest educational
attainment while they differ in their performance when position, length of teaching
experience and school location are considered.

7. School climate and school heads’ instructional leadership are significantly related to

teachers’ performance.

RECOMMENDATIONS

1. Higher officials of the Department of Education may strengthen policies and programs
that promote a supportive, inclusive, and collaborative school environment. They may
provide clear guidelines and sustained initiatives that encourage school heads, teachers, and
stakeholders to build a culture of trust, respect, shared responsibility, and open
communication within schools.

2. School heads may continuously strengthen their commitment to improving teaching and
learning through consistent supervision, professional support, and collaborative decision-
making. They may maintain regular classroom observations, provide constructive feedback,
and engage teachers in meaningful discussions about instructional practices and learner
outcomes.

3. School heads may provide a supportive professional environment that encourages growth,

collaboration, and commitment to quality instruction. They may maintain regular

Copyright@ Page 28



International Journal Research Publication Analysis

instructional supervision, provide timely and constructive feedback, and recognize teachers’
accomplishments to strengthen motivation and professional confidence. School heads may
also ensure that teachers have access to relevant training, mentoring programs, and learning
opportunities that enhance their pedagogical skills, classroom management strategies, and
ability to respond to changing educational demands.

4. School heads may promote a culture of trust, respect, collaboration, and shared
responsibility among all members of the school community to maintain a highly favorable
school climate. They may also maintain open and transparent communication with teachers,
learners, parents, and other stakeholders to strengthen relationships and encourage active
participation in school programs and decision-making processes. School heads may also
continue recognizing teachers’ contributions, addressing concerns promptly, and creating
opportunities for teamwork and professional interaction to ensure that all personnel feel
valued and supported.

5. Teachers may actively participate in instructional programs, embracing professional
guidance, and maintaining open communication with school heads. They may cooperate
during classroom observations, supervision activities, and feedback sessions by viewing these
processes as opportunities for professional growth and improvement. Teachers may also
provide constructive feedback and share their insights regarding instructional needs, learner
challenges, and effective teaching practices, enabling school heads to make informed
decisions and design responsive instructional interventions.

6. Teachers may engage in professional growth, reflective practice, and commitment to
quality instruction to sustain their performance. They may regularly update their knowledge
and skills through participation in seminars, training programs, professional learning
communities, and other development activities that enhance their pedagogical competence
and responsiveness to emerging educational needs.

7. Future researchers may conduct further investigations related to school climate, school
heads’ instructional leadership, and teachers’ performance. They may explore other
variables that were not included in the current study, such as teachers’ motivation,
organizational commitment, emotional intelligence, job satisfaction, professional
development, digital competence, and school heads’ other leadership styles to gain a more

comprehensive understanding of factors affecting teachers’ performance.
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